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Clifton High School is committed to child protection and safeguarding children and young 

people and expects all staff, visitors, and volunteers to share this commitment.  
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1. Introduction  

The introduction to the statutory framework of the EYFS says that  άAll children  deserve the care 

and support they need to have the best possible start in life.   Children learn and develop at a 

faster rate from birth to five years old than at any other time in their lives, so their experiences 

in early years have a major impact on their future life chances. A secure, safe, and happy 

childhood is important in its own right. Good parenting and high-quality early learning provide 

the foundation children need to fulfil their potential .έ 

 

The Early Years Foundation Stage ( EYFS) applies to children from birth to the end of the 

Reception year. At Clifton High School, EYFS comprises of all children in The Hive Pre-School 

and Reception classes. Children can join The Hive in the term after they turn 3 years old. The 

School aims for all of our children in EYFS to continue to be educated at Clifton High School 

until they leave at the age of 18. 

 

Clifton High School values the importance that the EYFS framework plays in laying secure 

foundations for future learning and development, not just for preparing for the next stage of 

ŎƘƛƭŘǊŜƴΩǎ ŜŘǳŎŀǘƛƻƴ ŀǘ ǘƘŜ ǎŎƘƻƻƭ ōǳǘ ŀƭǎƻ ŦƻǊ ŘŜǾŜƭƻǇƛƴƎ ƛƳǇƻǊǘŀƴǘ ƭƛŦŜ skills. 

 

2. EYFS Areas of Learning  

The School adheres to the Early Years Foundation Stage Statutory Framework (the EYFS 

Framework ) including  the EYFS areas of learning as outlined below. 

 

2.1 Communication  and Language 

The development of ŎƘƛƭŘǊŜƴΩǎ spoken language underpins all seven areas of learning and 

ŘŜǾŜƭƻǇƳŜƴǘΦ /ƘƛƭŘǊŜƴΩǎ ōŀŎƪ-and-forth interactions from an early age form the foundations 

for  language and cognitive development. The number and quality of the conversations they 

have with  adults and peers throughout the day in a language-rich environment is crucial. By 

commenting on  what  children are interested in or doing and echoing back what  they say with  

new vocabulary added, we build children's language effectivel y. We read frequently to our 

children, engaging them actively in stories, non-fiction, rhymes, and poems, and then providing 

them with extensive  opportunities  to use and embed new words in a range of contexts, giving 

children  the opportunity  to thrive. Through conversation, storytelling and role play, where 

children share their ideas with  support and modelling from their teacher, and sensitive 

questioning that invites them to elaborate, children  become comfortable using a rich  range of 

vocabulary and language structures. 



 

 

 

2.2 Personal, Social and Emotional  Development  

/ƘƛƭŘǊŜƴΩǎ ǇŜǊǎƻƴŀƭΣ ǎƻŎƛŀƭ ŀƴŘ ŜƳƻǘƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ όt{95ύ ƛǎ ŎǊǳŎƛŀƭ ŦƻǊ ŎƘƛƭŘǊŜƴ ǘƻ ƭŜŀŘ 

healthy and happy lives and is fundamental to their cognitive development. Underpinning their 

personal development are the important  attachments that  shape their  social world.  Strong, 

warm  and supportive relationships with adults enable children to learn how to understand 

their own feelings  and those of others. Children are supported to manage emotions, develop a 

positive sense of self, set themselves simple goals, have confidence in their own abilities, to 

persist and wait for what they want and direct attention as necessary. Through adult modelling 

and guidance, they learn how to look after  their  bodies, including  healthy eating, and manage 

personal needs independently.  Through supported interaction with other children, they learn 

how to make good friendships, co -operate and resolve conflicts peaceably. These attributes 

provide a secure platform from which children  can achieve at our school and in later life. 

 

2.3 Physical Development  

tƘȅǎƛŎŀƭ ŀŎǘƛǾƛǘȅ ƛǎ Ǿƛǘŀƭ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ŀƭƭ-round development, enabling them to pursue happy, 

healthy and active lives. Gross and fine motor experiences develop incrementally throughout 

early childhood, starting with sensory explorations and the developmeƴǘ ƻŦ ŀ ŎƘƛƭŘΩǎ ǎǘǊŜƴƎǘƘΣ 

co-ordination and positional awareness through tummy time, crawling and play movement 

with both objects and adults. By creating games and providing opportunities for play both 

indoors and outdoors, adults can support children to d evelop their core strength, stability, 

balance, spatial awareness, co-ordination and agility. Gross motor skills provide the foundation 

for developing healthy bodies and social and emotional well -being. Fine motor control and 

precision helps with hand -eye co-ordination, which is later linked to early literacy. Repeated 

and varied opportunities to explore and play with small world activities, puzzles, arts and crafts 

and the practice of using small tools, with feedback and support from adults, allow children to 

develop proficiency, control and confidence. 

 

2.4 Literacy  

It is crucial for children to develop a life -long love of reading. Reading consists of two 

dimensions: language comprehension and word reading. Language comprehension (necessary 

for both reading and writing) starts from birth. It only develops when adults talk with children 

about the world around them and the books (stories and non-fiction) they read with them, and 

enjoy rhymes, poems, and songs together. Skilled word reading, taught later, involves both the 

speedy working out of the pronunciation of unfami liar printed words (decoding) and the 

speedy recognition of familiar printed words. Writing involves transcription (spelling and 

handwriting) and composition (articulating ideas and structuring them in speech, before 

writing).  

 

2.5 Mathematics  



 

 

Developing a strong grounding in number is essential so that all children develop the necessary 

building blocks to excel mathematically. Children should be able to count confidently, develop 

a deep understanding of the numbers to 10, the relationships between them and the patterns 

within those numbers. By providing frequent and varied opportunities to build and apply this 

understanding - such as using manipulatives, including small pebbles and tens frames for 

organising counting - children will develop a secure base of knowledge and vocabulary from 

which mastery of mathematics is built. In addition, it is important that the curriculum includes 

rich opportunities for children to develop their spatial reasoning skills across all areas of 

mathematics including shape, space and measures. It is important that children develop 

positive attitudes and interests in mathematics, look for patterns and relationships, spot 

ŎƻƴƴŜŎǘƛƻƴǎΣ ΨƘŀǾŜ ŀ ƎƻΩΣ ǘŀƭƪ ǘƻ ŀŘǳƭǘǎ ŀƴŘ ǇŜŜǊǎ ŀōƻǳǘ ǿƘŀǘ ǘƘŜȅ ƴƻǘƛŎŜ ŀƴŘ ƴƻǘ ōŜ ŀŦǊŀƛŘ ǘƻ 

make mistakes. 

 

2.6 Understanding the World  

Understanding the world involves guiding children to make sense of their physical world and 

ǘƘŜƛǊ ŎƻƳƳǳƴƛǘȅΦ ¢ƘŜ ŦǊŜǉǳŜƴŎȅ ŀƴŘ ǊŀƴƎŜ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ǇŜǊǎƻƴŀƭ ŜȄǇŜǊƛŜƴŎŜǎ ƛƴŎǊŜŀǎŜǎ ǘƘŜƛǊ 

knowledge and sense of the world around them ς from visiting parks, libr aries, and museums 

to meeting important members of society such as police officers, nurses, and firefighters. In 

addition, listening to a broad selection of stories, non -fiction, rhymes, and poems will foster 

their understanding of our culturally, socially , technologically, and ecologically diverse world. 

As well as building important knowledge, this extends their familiarity with words that support 

ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŀŎǊƻǎǎ ŘƻƳŀƛƴǎΦ 9ƴǊƛŎƘƛƴƎ ŀƴŘ ǿƛŘŜƴƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ǾƻŎŀōǳƭŀǊȅ ǎǳǇǇƻǊǘ ƭŀǘŜǊ 

reading comprehension. 

 

2.7 Expressive Arts and Design 

¢ƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ŀǊǘƛǎǘƛŎ ŀƴŘ ŎǳƭǘǳǊŀƭ ŀǿŀǊŜƴŜǎǎ ǎǳǇǇƻǊǘǎ ǘƘŜƛǊ ƛƳŀƎƛƴŀǘƛƻƴ ŀƴŘ 

creativity. It is important that children have regular opportunities to engage with the arts, 

enabling them to explore and play with a wide range of media and materials. The quality and 

variety of what children see, hear, and participate in is crucial for developing their 

understanding, self-expression, vocabulary and ability to communicate through the arts. The 

frequency, repetition and depth of their experiences a re fundamental to their progress in 

interpreting and appreciating what they hear, respond to, and observe. 

 

3. The Learning Environment  

Clifton High School provides an attractive and stimulating learning environment where 

children feel confident, secure, and challenged. The children learn in attractive and spacious 

classrooms that are set up with discrete areas of learning with effective continuous provision. 

The EYFS rooms are organised to allow children to explore and learn securely and safely. There 

are areas where the children can be active or take things more quietly.  

 



 

 

The EYFS environment has two enclosed outdoor areas which are referred to as the top and 

bottom gardens, each with its own contrasting characteristics. Clifton High School  firmly 

believe that learning outdoors has a positive effect on the children and offers opportunities for 

doing things in different ways and on different scales than when indoors. It offers the child the 

ability to explore, use their senses and be physical ly active and exuberant. Activities and 

resources for the children to access outdoors are planned to help them develop in all areas of 

learning. Children benefit from having specific Forest School lessons in the school grounds 

where they can make use of such facilities as an outdoor classroom, the EYFS play area with 

bug hotels and den areas and a separate sand and decking area.  These experiences are then 

built on when the children go on a number of offsite Adventure sessions in Reception, and then 

weekly Adventure School in Year 1  and Year 2. Reception children join Year 1 and 2 in the 

playground during mornings and lunchtime breaks. All children can participate in a wide range 

of physical activities daily.  

 

4. Learning ethos and School values  

A unique child  ς Every child is recognised as a competent learner who can be resilient, capable, 

confident, and self-assured and it is recognised that children develop in individual ways and at 

ǾŀǊȅƛƴƎ ǊŀǘŜǎΦ /ƘƛƭŘǊŜƴΩǎ ŀǘǘƛǘǳŘŜǎ ŀƴŘ ŘƛǎǇƻǎƛǘƛƻƴǎ ǘƻ ƭŜŀǊƴƛƴƎ ŀǊŜ ƛƴŦƭǳŜƴced by feedback from 

others; praise and encouragement is used as well as celebration and rewards to encourage and 

develop a positive attitude to learning. In accordance with our school aims, we develop the 

ŎƘƛƭŘΩǎ ŘƛǊŜŎǘƛƻƴΦ 

 

Positive relationships  ς Clifton High School children learn to be strong and independent from 

secure relationships and the School aims to develop caring, respectful, and professional 

relationships with the children and their families. In accordance with our school values we 

develop the life skills of love and empathy. 

 

Enabling environments  ς The School environment plays a key role in supporting and 

ŜȄǘŜƴŘƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ŘŜǾŜƭƻǇƳŜƴǘΦ ¢ƘǊƻǳƎƘ ƻōǎŜǊǾŀǘƛƻƴǎΣ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ƛƴǘŜǊŜǎǘǎ ŀǊŜ ŀǎǎŜǎǎŜŘΣ 

stages of development and learning needs, before planning activities and experiences to extend 

their  learning. 

 

Learning and development ς Both indoor and outdoor classrooms are organised to allow 

children to explore and learn securely and safely. There are areas where children can be active, 

quiet, and also rest and children are able to locate and access equipment and resources 

independently. In accordance with our school values, we develop curiosity for learning. 

 

5. Learning and Development  



 

 

9ŦŦŜŎǘƛǾŜ ƭŜŀǊƴƛƴƎ ōǳƛƭŘǎ ŀƴŘ ŜȄǘŜƴŘǎ ǳǇƻƴ ŎƘƛƭŘǊŜƴΩǎ ǇǊƛƻǊ ƭŜŀǊƴƛƴƎ ŀƴŘ Ŧƻƭƭƻǿǎ ǘƘŜƛǊ ƛƴǘŜǊŜǎǘǎΣ 

fascinations, and experiences. Planning is informed by observations of the children to ensure 

these are followed. These observations are used to inform the next steps in planning, and many 

are recorded online, with observations, notes, photographs, and videos being uploaded onto a 

secure site using software called Tapestry or recorded as teachers own notes. 

 

5.1 aŜǘƘƻŘǎ ƻŦ ƳŜŜǘƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƴŜŜŘǎ 

/ƘƛƭŘǊŜƴΩǎ ƴŜŜŘǎ ŀǊŜ ƳŜǘ ǘƘǊƻǳƎƘΥ  

ω Planning opportunities that build upon and extend their knowledge, experience, and 

interests, and develop their self-esteem and confidence. 

ω ¦ǎƛƴƎ ŀ ǿƛŘŜ ǊŀƴƎŜ ƻŦ ǘŜŀŎƘƛƴƎ ǎǘǊŀǘŜƎƛŜǎ ōŀǎŜŘ ƻƴ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ ƴŜŜŘǎΦ 

ω Providing a wide range of opportunities to motivate and support the children and to help 

them to learn effectively. 

ω Providing a safe and supportive learning environment in which the contribution of all 

children is valued. 

ω Using resources which reflect diversity and are free from discrimination and stereotyping. 

ω Placing high importance on spiritual, moral, social, and cultural development and welfare 

of children. 

ω Planning more challenging activities for children whose ability and understanding are in 

advance of their language and communication skills and supporting children who are not 

meeting their expected level of development. 

ω Planning more challenging activities for children in a specific area in which they are 

excelling or after reaching an expected level defined in an early learning goal. 

ω Following current child protection and safeguarding legislation. 

ω aƻƴƛǘƻǊƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ǇǊƻƎǊŜǎǎ ŀƴŘ ǘŀƪƛƴƎ ŀŎǘƛƻƴ ǘƻ ǇǊƻǾƛŘŜ ǎǳǇǇƻǊǘ ŀǎ ƴŜŎŜǎǎŀǊȅΦ 

 

Through careful assessments and observations, including information provided by parents and 

ƻǘƘŜǊ ǎŜǘǘƛƴƎǎΣ ŎƘƛƭŘǊŜƴΩǎ ŘŜǾŜƭƻǇƳŜƴǘ ƭŜǾŜƭǎ ŀǊŜ ŀǎǎŜǎǎŜŘ ƛƴ ǘƘŜ 9¸C{ ŀǊŜŀǎ ƻŦ ƭŜŀǊƴƛƴƎΦ ¢ƘŜ 

balance will shift towards a more equal focus on all areas of learning  as children grow in 

confidence and ability within the 3 prime areas and in Reception all 7 areas are focussed upon.  

IƻǿŜǾŜǊΣ ƛŦ ŀ ŎƘƛƭŘΩǎ ǇǊƻƎǊŜǎǎ ƛƴ ŀƴȅ ǇǊƛƳŜ ŀǊŜŀ ƎƛǾŜǎ ŎŀǳǎŜ ŦƻǊ ŎƻƴŎŜǊƴΣ ǎǘŀŦŦ ǿƛƭƭ ŘƛǎŎǳǎǎ ǘƘƛǎ 

with the parents and then if appropriate  with the Enhanced Learning Department and agree 

how best to support the child. 

 

5.2 Early Learning Goals  

The level of development children should be expected to have attained by the end of the EYFS 

is defined by the early learning goals (ELGs) as set out below: 

 

Communication and Language  



 

 

ELG: Listening, Attention and Understanding - Children at the expected level of development 

will:  

V Listen attentively and respond to what they hear with relevant questions, comments and 

actions when being read to and during whole class discussions and small group 

interactions. 

V Make comments about what they have heard and ask questions to clarify their 

understanding. 

V Hold conversation when engaged in back -and-forth exchanges with their teacher and 

peers. 

ELG: Speaking - Children at the expected level of development will: 

V Participate in small group, class, and one-to-one discussions, offering their own ideas, using 

recently introduced vocabulary. 

V Offer explanations for why things might happen, making use of recently introduced 

vocabulary from stories, non-fiction, rhymes, and poems when appropriate. 

V Express their ideas and feelings about their experiences using full sentences, including use 

of past, present, and future tenses, and making use of conjunctions, with modelling and 

support from their teacher. 

 

Personal, Social and Emotional Development  

ELG: Self-Regulation - Children at the expected level of development will: 

V Show an understanding of their own feelings and those of others and begin to regulate their 

behaviour accordingly. 

V Set and work towards simple goals, being able to wait for what they want and control their 

immediate impulses when appropriate. 

V Give focused attention to what the teacher says, responding appropriately even when 

engaged in activity, and show an ability to follow instructions involving several ideas or 

actions. 

ELG: Managing Self - Children at the expected level of development will: 

V Be confident to try new activities and show independence, resilience and perseverance in 

the face of challenge. 

V Explain the reasons for rules, know right from wrong and try to behave accordingly. 

V Manage their own basic hygiene and personal needs, including dressing, going to the toilet, 

and understanding the importance of healthy food choices. 

ELG: Building Relationships - Children at the expected level of development will: 

V Work and play cooperatively and take turns with others. 

V Form positive attachments to adults and friendships with peers. 

V {Ƙƻǿ ǎŜƴǎƛǘƛǾƛǘȅ ǘƻ ǘƘŜƛǊ ƻǿƴ ŀƴŘ ǘƻ ƻǘƘŜǊǎΩ ƴŜŜŘǎΦ 

 

Physical Development  

ELG: Gross Motor Skills - Children at the expected level of development will: 



 

 

V Negotiate space and obstacles safely, with consideration for themselves and others. 

V Demonstrate strength, balance and coordination when playing. 

V Move energetically, such as running, jumping, dancing, hopping, skipping, and climbing. 

ELG: Fine Motor Skills - Children at the expected level of development will: 

V Hold a pencil effectively in preparation for fluent writing ς using the tripod grip in almost 

all cases. 

V Use a range of small tools, including scissors, paint brushes and cutlery. 

V Begin to show accuracy and care when drawing. 

 

Literacy  

ELG: Comprehension - Children at the expected level of development will: 

V Demonstrate understanding of what has been read to them by retelling stories and 

narratives using their own words and recently introduced vocabulary. 

V Anticipate ς where appropriate ς key events in stories. 

V Use and understand recently introduced vocabulary during discussions about stories, non-

fiction, rhymes and poems and during role-play. 

ELG: Word Reading - Children at the expected level of development will: 

V Say a sound for each letter in the alphabet and at least 10 digraphs. 

V Read words consistent with their phonic knowledge by sound-blending. 

V Read aloud simple sentences and books that are consistent with their phonic knowledge, 

including some common exception words. 

ELG: Writing - Children at the expected level of development will: 

V Write recognisable letters, most of which are correctly formed. 

V Spell words by identifying sounds in them and representing the sounds with a letter or 

letters. 

V Write simple phrases and sentences that can be read by others. 

 

Mathematics  

ELG: Number - Children at the expected level of development will: 

V Have a deep understanding of number to 10, including the composition of each number. 

V Subitise (recognise quantities without counting) up to 5. 

V Automatically recall (without reference to rhymes, counting or other aids) number bonds 

up to 5 (including subtraction facts) and some number bonds to 10, including double facts. 

ELG: Numerical Patterns - Children at the expected level of development will: 

V Verbally count beyond 20, recognising the pattern of the counting system. 

V Compare quantities up to 10 in different contexts, recognising when one quantity is greater 

than, less than or the same as the other quantity. 

V Explore and represent patterns within numbers up to 10, including evens and odds, double 

facts and how quantities can be distributed equally. 

 



 

 

Understanding the World  

ELG: Past and Present - Children at the expected level of development will: 

V Talk about the lives of the people around them and their roles in society. 

V Know some similarities and differences between things in the past and now, drawing on 

their experiences and what has been read in class. 

V Understand the past through settings, characters and events encountered in books read in 

class and storytelling. 

ELG: People, Culture and Communities - Children at the expected level of development will: 

V Describe their immediate environment using knowledge from observation, discussion, 

stories, non- fiction texts and maps. 

V Know some similarities and differences between different religious and cultural 

communities in this country, drawing on their experiences and what has been read in class. 

V Explain some similarities and differences between life in this country and life in other 

countries, drawing on knowledge from stories, non -fiction texts and ς when appropriate ς 

maps. 

ELG: The Natural World - Children at the expected level of development will: 

V Explore the natural world around them, making observations and drawing pictures of 

animals and plants. 

V Know some similarities and differences between the natural world around them and 

contrasting environments, drawing on their experiences and what has been read in class. 

V Understand some important processes and changes in the natural world around them, 

including the seasons and changing states of matter. 

 

Expressive Arts and Design 

ELG: Creating with Materials - Children at the expected level of development will: 

V Safely use and explore a variety of materials, tools, and techniques, experimenting with 

colour, design, texture, form, and function. 

V Share their creations, explaining the process they have used. 

V Make use of props and materials when role playing characters in narratives and stories. 

ELG: Being Imaginative and Expressive - Children at the expected level of development will: 

V Invent, adapt, and recount narratives and stories with peers and their teacher. 

V Sing a range of well-known nursery rhymes and songs. 

V Perform songs, rhymes, poems, and stories with others, and ς when appropriate ς try to 

move in time with music.  

 

5.3 Assessments  

5.3.1 Baseline assessments  



 

 

The Reception Baseline Assessment (RBA) requirement in paragraphs 2.11 and 2.12 of the EYFS 

statutory framework does not apply to independent schools and we cannot opt into it. However, 

we choose to do an alternative baseline assessment: in Reception a baseline assessment is used 

twice a year, CEM BASE, which helps identify the developmental stage of each child on starting 

school and assesses their learning again, at the end of the year, ensuring they make good 

progress from their starting point.   

 

5.3.2 EYFS Profile 

Other formal assessment takes place in Reception. In the final term of the year in which the 

child reaches age five, and no later than 30 June in that term, the EYFS Profile must be 

completed for each child. The Profile provides parents and carers, practitioners, and teachers 

with a well -ǊƻǳƴŘŜŘ ǇƛŎǘǳǊŜ ƻŦ ŀ ŎƘƛƭŘΩǎ ƪƴƻǿƭŜŘƎŜΣ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŀƴŘ ŀōƛƭƛǘƛŜǎΣ ǘƘŜƛǊ ǇǊƻƎǊŜǎǎ 

against expected levels, and their readiness for Year 1. The Profile reflects: ongoing observation; 

all relevant records held by the settin g; discussions with parents and carers, and any other 

adults whom the teacher, parent judges can offer a useful contribution.   Clifton High School 

report to Bristol City Council on Reception Profile scores which indicate how children have met 

or not met the Early Learning Goals above.   

 

Year 1 teachers are given a copy of the Profile report together with a short verbal or written 

ŎƻƳƳŜƴǘŀǊȅ ƻƴ ŜŀŎƘ ŎƘƛƭŘΩǎ ǎƪƛƭƭǎ ŀƴŘ ŀōƛƭƛǘƛŜǎ ƛƴ ǊŜƭŀǘƛƻƴ ǘƻ ǘƘŜ ǘƘǊŜŜ ƪŜȅ ŎƘŀǊŀŎǘŜǊƛǎǘƛŎǎ ƻŦ 

effective teaching and learning.  This aids Year 1 teachers underǎǘŀƴŘƛƴƎ ƻŦ ŜŀŎƘ ŎƘƛƭŘΩǎ ǎǘŀƎŜ 

of development and learning needs and assists with the planning of activities in Year 1.  

 

Reception children visit Year 1 on several occasions throughout the year as part of the transition 

process to the next stage of their education. 

 

5.3.3 Summative assessments 

EYFS children have a summative assessment (twice in Reception and three times in the Hive 

annually) which shows us whether children are on track in their curriculum. The EYFS 

Framework reminds us:  

 

ά!ǎǎŜǎǎƳŜƴǘ ǎƘƻǳƭŘ ƴƻǘ involve long breaks from interaction with children, or require 

excessive paperwork. When assessing whether an individual child is at the expected level of 

development, practitioners should draw on their knowledge of the child and their own expert 

professional judgement . Practitioners  are not required to prove this through collection of 

ǇƘȅǎƛŎŀƭ ŜǾƛŘŜƴŎŜΦέ   

 

5.3.4 Assessment values  

The values that underpin our assessments, are those that we share alongside Bristol City 

Council and are: 



 

 

¶ Equitable and inclusive 

o Embraces and reflects the diversity of the unique child. 

o Is culturally and experientially relevant enabling every child to participate. 

¶ Collaborative: Creating a shared vocabulary for learning that everyone understands 

informed by  

o The voice of the child as leaders and co-constructors of their own learning. 

o The perspective of parents as experts, who have a unique insight into the needs and 

interests of their child. 

o ¢ƘŜ ǇǊŀŎǘƛǘƛƻƴŜǊΩǎ ǇǊƻŦŜǎǎƛƻƴŀƭ ƪƴƻǿƭŜŘƎŜΦ 

o Other professionals involved with the child and family. 

¶ Strengths based 

o Focuses on strengths and what a child can do. 

o Supports metacognition and meta -learning (thinking about learning) so children 

continually experience success in their own learning, reflect on their learning and grow 

to understand and express themselves as a learner. 

¶ Authentic  

o Based on trusting, honest relationships that reflect genuine interest and understanding 

o Underpinned by a sound understanding of child development. 

o Attuned to what is really going on. 

o Based on knowledge not assumptions. 

¶ Purposeful 

o Has the child at the heart of it ς the child is central. 

o Informs the richness of the curriculum and meaningful learning experiences. 

o Happens every day as an integral part of provision. 

o Moves learning forward, supports and challenges learning. 

 

5.4 Learning through play  

At Clifton High School, each area of learning and development in the EYFS is implemented 

through planned, purposeful play and through a mix of adult -led and child-initiated activity. 

Play based learning is paramount and children can direct their own learni ng from carefully 

planned opportunities provided by staff. Staff will enhance play and extend as needed to 

further individual learning. All staff who work in our EYFS are involved in this process. There is 

an on-going judgement to be made by staff about the balance between activities led by children, 

ŀƴŘ ŀŎǘƛǾƛǘƛŜǎ ƭŜŘ ƻǊ ƎǳƛŘŜŘ ōȅ ŀŘǳƭǘǎΦ {ǘŀŦŦ ǊŜǎǇƻƴŘ ǘƻ ŜŀŎƘ ŎƘƛƭŘΩǎ ŜƳŜǊƎƛƴƎ ƴŜŜŘǎ ŀƴŘ 

interests, guiding their development through warm, positive interaction. As children grow 

older, and as their development  allows, it is expected that the balance will gradually shift 

towards more activities led by adults, to help each child prepare for more formal learning in 

Year 1 and the continuation of child-initiated learning in Year 1. 

 

5.5 Themes 



 

 

¢ƘŜ ƭŜŀǊƴƛƴƎ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘ ŦƻǊ ŎƘƛƭŘǊŜƴ ƛƴ ¢ƘŜ IƛǾŜ ŀƴŘ wŜŎŜǇǘƛƻƴ Ŧƻƭƭƻǿǎ ǘƘŜ ŎƘƛƭŘΩǎ 

interests and experiences. The learning takes place within the framework of different themes 

across the year.  

 

In the Hive, broad themes are used as a starting point each half-term which are discussed with 

the children, thereby enabling them to have ownership of and input in the direction the idea 

develops. Some examples are shown below: 

 

Hive overview  

Autumn Term  Spring Term  Summer term  

Ourselves Light and dark Creatures 

Celebrations Changes Holidays 

 

Reception follows a different theme each half-term as below, however themes may change to 

reflect the changing interests of different cohorts. 

 

Reception overview  

Autumn Term  Spring Term  Summer term  

All About Me The Coldest Places on Earth Stories and Traditional Tales 

Festivals and Celebrations Ship Ahoy! Healthy Me 

 

5.6 Key person 

Each child is assigned a key person (also a safeguarding and welfare requirement). The EYFS 

Ŏƭŀǎǎ ǘŜŀŎƘŜǊǎ ŀŎǘ ŀǎ ǘƘŜ ƪŜȅ ǇŜǊǎƻƴ ŦƻǊ ǘƘŜ ŎƘƛƭŘǊŜƴ ƛƴ ǘƘŜƛǊ Ŏƭŀǎǎ ǘƘǳǎ ŜƴǎǳǊƛƴƎ ǘƘŀǘ ŜǾŜǊȅ ŎƘƛƭŘΩǎ 

learning and care is tailored to meet their individual needs. The teachers engage with and 

ǎǳǇǇƻǊǘ ǇŀǊŜƴǘǎ ƛƴ ƎǳƛŘƛƴƎ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŘŜǾŜƭƻǇƳŜƴǘ ŀǘ ƘƻƳŜ ŀǎ ǿŜƭƭ ŀǎ ŀǘ ǎŎƘƻƻƭΦ ¢ƘŜȅ ŀƭǎƻ ƘŜƭǇ 

families engage with more specialist support if appropriate. 

 

5.7 Plans and timetables  

The staff write medium term and weekly/daily plans offering experiences in all 7 areas of 

learning. Staff working with the youngest children in the EYFS will focus more strongly on the 

3 prime areas of learning, which are the basis for successful learning in the other 4 specific 

areas. Weekly plans will also reflect recent observations to include the next steps in the 

ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ ŀƭǘƘƻǳƎƘ ƴƻǘ ŀƭƭ ŀǊŜ ƴŜŎŜǎǎŀǊƛƭȅ ǿǊƛǘǘŜƴ Řƻǿƴ ƛƴ Ǉƭŀƴǎ ŀƴŘ ǊŜƳŀƛƴ ŦƭŜȄƛōƭŜ 

ŦƻǊ ǳƴǇƭŀƴƴŜŘ ŎƛǊŎǳƳǎǘŀƴŎŜǎ ŀƴŘ ŎƘƛƭŘǊŜƴΩǎ ǊŜǎponses. They will also include activities relating 

to learning Phonics.  

 



 

 

The weekly timetable for Reception includes a physical daily activity: tennis, gym, dance, 

swimming, PE, and Adventure. Furthermore, a weekly music and weekly singing session are 

taught by our Head of Music, as well as a weekly library lesson. In the Hive, the children have 

weekly tennis, swimming,  dance, PE, singing and library sessions with a diverse range of 

specialist adults who join the Hive staff in teaching and learning sessions. The Hive also have 

ǊŜƎǳƭŀǊ ǎŜǎǎƛƻƴǎ ƻŦ ȅƻƎŀΣ ΨŘƛǎŎƻ ŘƻǳƎƘΩ ŎƻƻƪƛƴƎ ŀƴŘ food exploration. 

 

Both whole group and small group times are planned for, and the length and frequency of these 

adult directed teaching times increase as children progress through the EYFS. These plans are 

ǊŜǾƛŜǿŜŘ ǊŜƎǳƭŀǊƭȅ ōȅ ǘƘŜ 9¸C{ [ŜŀŘŜǊΦ ²ƘŜƴ ǇƭŀƴƴƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ŀŎǘƛvities, the EYFS staff also 

reflect on the different ways that children learn and reflect these in their practice. They also 

reflect on the different rates at which children are developing and adjust their practice 

appropriately. Clifton High School support is given to children in using the 3 characteristics of 

effective teaching and learning. These are: 

 

¶ Playing and exploring: ŎƘƛƭŘǊŜƴ ƛƴǾŜǎǘƛƎŀǘŜ ŀƴŘ ŜȄǇŜǊƛŜƴŎŜ ǘƘƛƴƎǎΣ ŀƴŘ ΨƘŀǾŜ ŀ ƎƻΦΩ 

¶ Active learning: children concentrate and keep on trying if they encounter difficulties and 

enjoy achievements. 

¶ Creating and thinking critically: children have and develop their own ideas, make links 

between ideas, and develop strategies for doing things. 

 

6. Parents as Partners 

6.1 Role of Parents 

/ƭƛŦǘƻƴ IƛƎƘ {ŎƘƻƻƭ ǊŜŎƻƎƴƛǎŜǎ ǘƘŀǘ ǇŀǊŜƴǘǎ ŀǊŜ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ŦƛǊǎǘ ŀƴŘ Ƴƻǎǘ ŜƴŘǳǊƛƴƎ ŜŘǳŎŀǘƻǊǎ 

and their contribution is valued. The role that the parents have played and their future role in 

educating their children is recognised through: 

¶ Asking parents to complete an admissions form, a medical form and fill in a form about 

their child (All about me). 

¶ Individual meetings to talk to The Hive parents about their child when they start in school. 

¶ An information evening for Reception parents in June where they receive the Reception 

Information booklet, learn about our ethos and curriculum, and visit the Reception 

Classrooms. 

¶ Ensuring children can spend time with their teacher before starting school during sessions 

ǎǳŎƘ ŀǎ ƛƴŦƻǊƳŀƭ Ǿƛǎƛǘǎ ŀƴŘ ΨaƻǾŜ ƻƴ ¦Ǉ 5ŀȅΩ ŀƴŘ ǘŀƪŜ ǇŀǊǘ ƛƴ ƻǳǊ ǘǊŀƴǎƛǘƛƻƴ ǇǊƻƎǊŀƳƳŜΦ 

¶ 9ƴŎƻǳǊŀƎƛƴƎ ǇŀǊŜƴǘǎ ǘƻ ǘŀƭƪ ǘƻ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ǘŜŀŎƘŜǊ ŀǘ ǘƘŜ ŦƛǊǎǘ ǇƻǎǎƛōƭŜ ƻǇǇƻǊǘǳƴƛǘȅ ƛŦ ǘƘŜǊŜ 

are any concerns. This also works the other way; we contact parents as soon as we have a 

concern too and an agreement is made as to support their child best. 

¶ Inviting parents to attend meetings providing information about other areas of the 

curriculum, e.g. Early Reading and Phonics, Speech and Language workshop, accessing the 

online learning journeys. 



 

 

¶ Holding formal meetings for parents twice a year at which the teacher and the parent 

ŘƛǎŎǳǎǎ ǘƘŜ ŎƘƛƭŘΩǎ ǇǊƻƎǊŜǎǎ ǿƛǘƘ ǘƘŜ ǘŜŀŎƘŜǊΦ tŀǊŜƴǘǎ ǊŜŎŜƛǾŜ ŀ Ŧǳƭƭ ǊŜǇƻǊǘ ƻƴ ǘƘŜƛǊ ŎƘƛƭŘΩǎ 

attainment and progress at the end of each school year and an interim report in the Autumn 

¢ŜǊƳΦ wŜŎŜǇǘƛƻƴ ǇŀǊŜƴǘǎ ŀƭǎƻ Ŏŀƴ ƳŜŜǘ ǿƛǘƘ ǘƘŜ ǘŜŀŎƘŜǊ ǘƻ Ǝƻ ǘƘǊƻǳƎƘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ tǊƻŦƛƭŜ 

scores which are sent to them as a hard copy.  

¶ Organising a range of activities throughout the year that encourage collaboration between 

ŎƘƛƭŘǊŜƴΣ ǘƘŜ ǎŎƘƻƻƭΣ ŀƴŘ ǇŀǊŜƴǘǎ ƛΦŜΦΣ Ψ.ƻƻƪ [ƻƻƪΩ ƻǇŜƴ ƳƻǊƴƛƴƎ ǎŜǎǎƛƻƴǎΣ ƳǳǎƛŎ-related 

performances, Sports Day etc. 

¶ Inviting and actively encouraging parents to contribute observations and photographs 

ǊŜƭŀǘƛƴƎ ǘƻ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ŘŜǾŜƭƻǇƳŜƴǘ ŀƴŘ ŀŎƘƛŜǾŜƳŜƴǘǎ ǘƻ ǘƘŜ ƻƴƭƛƴŜ learning journals. 

¶ Making parents aware of the curriculum and ongoing activities through termly reviews.  

¶ Ψ.ŜǊǘƛŜ ǘƘŜ .ŜŀǊΩ ƛƴ ǘƘŜ IƛǾŜ ƳŀƪƛƴƎ ǘǊƛǇǎ ƘƻƳŜ ǿƛǘƘ ŜŀŎƘ ŎƘƛƭŘ ǎŜǾŜǊŀƭ ǘƛƳŜǎ ŀ ȅŜŀǊ ǿƛǘƘ 

ǘŀǎƪǎ ǘƻ Řƻ ǊŜƭŜǾŀƴǘ ǘƻ ǘƘŀǘ ǿŜŜƪǎΩ ŀŎǘƛǾƛǘƛŜǎΦ tŀǊŜƴǘǎ ŀǊŜ ŀƭǎƻ ŜƴŎƻǳǊŀƎŜŘ ǘƻ Ǿƛǎƛǘ ŀǎ Ψ±ƛǎƛǘƛƴƎ 

{ǇŜŀƪŜǊǎΩ ǘƻ ŜƴǊƛŎƘ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳ ǿƛǘƘ ƛƴŦƻǊƳŀǘƛƻƴ ŀōƻǳǘ ǘƘŜƛǊ ŜȄǇŜǊǘƛǎŜΣ Ŏareer or culture. 

 

6.2 Information  

Clifton High School makes the following information available to parents, via the School 

website, year group booklets and verbal communication: 

¶ how the EYFS is being delivered in the setting, and how parents can access more 

information;  

¶ the range and type of activities and experiences provided for children, the daily routines of 

the setting, how parents and carers can share learning at home; 

¶ how the setting supports children with special educational needs and disabilities; 

¶ food and drinks provided for children; 

¶ details of our policies and procedures including the procedure to be followed in the event of 

a parent failing to collect a child at the appointed time, or in the event of a child going 

missing at, or away from, the setting; 

¶ staffing in the setting; 

¶ ǘƘŜ ƴŀƳŜ ƻŦ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ƪŜȅ ǇŜǊǎƻƴ ŀƴŘ ǘƘŜƛǊ ǊƻƭŜ 

¶ a telephone number for parents and/or carers to contact in an emergency. 

 

7. Inclusion  

7.1 Special educational needs 

Children and their families are valued in the EYFS setting. Children are respected as individuals 

and have equal access to all provisions available. Children are encouraged to achieve their 

personal best and planning is adapted to meet the needs of all groups and abilities.  



 

 

Assessments consider contributions from a range of perspectives and  teachers work closely 

with our Enhanced Learning Department (ELD) when barriers to learning are identified,  to 

ensure that any child with potential special educational needs is identified at the earliest 

possible opportunity. Early identification of special needs is crucial to enable staff to support 

the development of each child. Concerns are always discussed with parents at an early stage. 

There is a specific Special Educational Needs Coordinator (SENCO) who is responsible for EYFS. 

 

Our Enhanced Learning Policy outlines our approach to identifying and providing effective 

support for pupils with SEND, ensuring their needs are met. This policy is guided by the 

statutory framework of the  SEND Code of Practice: 0 to 25 years, which we use to promote a 

consistent and effective strategy for meeting the needs of all our pupils.  

 

7.2 English as an additional language  

Children with English as an Additional Language (EAL) are provided with opportunities to 

develop and use their home language in some but not all of their play and learning, to support 

their language development at home, and to ensure that they also have sufficient opportunities 

to learn and reach a good standard in English language. Our EAL Department provide support 

and track the progress of our EAL pupils. Children with EAL are well supported in our EYFS 

setting. The school values their home language and culture and reflect these in our 

environment. Opportunities are provided for children to develop and use their home language, 

supporting their language development at home. This ensures that children have sufficient 

opportunities to learn and reach a good standard of English during the EYFS. If appropriate, EAL 

children have access to a qualified EAL teacher who can work alongside individual or groups in 

the classroom. 

 

8. Wrap around car e 

Before and after school care is provided at Clifton High School. In the Hive 8.00 ς 18.00 is offered 

as a normal day, with all meals provided, but parents may choose for their child to attend for a 

shorter day of 8.45 ς 15.30. When the Hive operates during whole school holiday time the day is 

shorter finishing at 17.00. 

 

Reception children have a normal school day 8.45 ς 15.ол ǿƛǘƘ ŀƴ ƻǇǘƛƻƴ ǘƻ ŀǘǘŜƴŘ ŀ ŦǊŜŜ Ψ9ŀǊƭȅ 

.ƛǊŘΩ ǎŜǎǎƛƻƴ у.00 ς 8.30 and a late room option of 15.30 ς 16.05 and a further The Hub (After 

School Activity Club) facility running from 15.30 - 18.00. The Hub is staffed by mainly level 2 and 

level 3 qualified staff, most of whom are known to the children from lunch times. The children 

play alongside their friends with children up to Year 2 

 

9. Equal Opportunities  



 

 

All members of our EYFS are treated as individuals. The School aims to meet the needs of all, 

taking account of gender, ability, ethnicity, culture, religion, language, special educational 

needs, disability, and social circumstances. All staff are aware of the need for the curriculum to 

reflect cultural diversity and the need to prepare children for life in a diverse and multi -faith 

society. 

 

10. Health and Safety and Welfare  

It is important to us that all children in the EYFS at Clifton High School are safe. Children are 

educated on boundaries, rules and limits and helped to understand why they exist. They are 

provided with choices to help them develop this important life skill. Children should be allowed 

to take risks but need to be taught how to recognise and avoid hazards. EYFS staff aim to protect 

the physical and psychological well-being of all children.  

 

10.1 Safeguarding and welfare  

The EYFS framework specifically requires schools to have regard to Keeping Children Safe in 

Education (KCSIE) and to the Prevent Duty Guidance in addition to Working Together to 

Safeguard Children, and the School follows that guidanceΣ ŀƴŘ ǘƘŜ {ŎƘƻƻƭΩǎ Child Protection and 

Safeguarding Policy. 

 

The safeguarding policies and procedures include an explanation of the action to be taken 

when there are safeguarding concerns about a child and in the event of an allegation being 

made against a member of staff. Section 10.14 of this policy, the Staff Taking, Storing and Using 

Photographs or Videos Policy and the Child Protection and Safeguarding Policy and cover the 

use of mobile phones , cameras and other electronic devices with imaging and sharing 

capabilities in the setting as well as safeguarding children online.  

 

Clifton High School has a designated EYFS Safeguarding Lead who takes lead responsibility for 

child protection and safeguarding children in the EYFS. Together with ǘƘŜ {ŎƘƻƻƭΩǎ 5ŜǎƛƎƴŀǘŜŘ 

Safeguarding Lead, they are responsible for working ǿƛǘƘ ƭƻŎŀƭ ǎǘŀǘǳǘƻǊȅ ŎƘƛƭŘǊŜƴΩǎ ǎŜǊǾƛŎŜǎ 

agencies and the relevant Local Safeguarding Partnerships. The School has four  Deputy 

Designated Safeguarding Leads (including the EYFS Safeguarding Lead), as well as three 

governors with safeguarding responsibility. They provide support, advice, and guidance to staff 

on an on-going basis, and on any specific safeguarding issue as required.  



 

 

The EYFS Safeguarding Lead attends regular child protection training courses that enables 

them to identify, understand and respond appropriately to signs of possible abuse and neglect. 

Clifton High School trains all staff to understand their child protecti on and safeguarding 

policies and procedures and ensure that they all have up to date knowledge of safeguarding 

issues. Staff training enables staff to identify signs of abuse and respond in a timely and 

appropriate way; training enables staff to identify s igns of possible abuse and neglect at the 

earliest opportunity, and to respond in a timely and appropriate way, specifically on CPOMS 

and in verbal communication with th e DDSL EYFS.  

 

/tha{ ƛǎ ǳǎŜŘ ǘƻ ǊŜŎƻǊŘ ŀƴȅ ƛǎǎǳŜǎ ƻŦ ŎƻƴŎŜǊƴ ƛƴ ǘƘŜ ŎƘƛƭŘΩǎ ƭƛŦŜ ŀǘ ƘƻƳŜ ƻǊ ŜƭǎŜǿƘŜǊŜΦ  

 

10.2 Role of the School 

Clifton High School: 

ω  Promotes the welfare and safeguarding of children. 

ω  Promotes good health, preventing the spread of infection and taking appropriate action 

when children are ill. 

ω  aŀƴŀƎŜǎ ōŜƘŀǾƛƻǳǊ ŜŦŦŜŎǘƛǾŜƭȅ ƛƴ ŀ ƳŀƴƴŜǊ ŀǇǇǊƻǇǊƛŀǘŜ ŦƻǊ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ǎǘŀƎŜ ƻŦ 

development and individual needs. 

ω  Ensures all adults who look after the children or who have unsupervised access to them are 

suitable to do so and have undergone the relevant checks. 

ω  Ensures that the premises, furniture, and equipment is safe and suitable for purpose. 

ω  Ensures that every child receives enjoyable and challenging learning and development 

experiences tailored to meet their needs. 

ω  Maintains records, policies and procedures required for safe efficient management of the 

setting and to meet the needs of the children. 

 

In line with the EYFS Statutory Framework, Clifton High School undertakes to ensure that EYFS 

staff members:  

¶ Are not under the influence of alcohol or any other substance which may affect their ability 

to care for children. If a staff member is taking medication which may affect their ability to 

care for children, the staff member should seek medical advice. The School ensures that 

staff members only work directly with children if medical advice confirms that the 

ƳŜŘƛŎŀǘƛƻƴ ƛǎ ǳƴƭƛƪŜƭȅ ǘƻ ƛƳǇŀƛǊ ǘƘŀǘ ǎǘŀŦŦ ƳŜƳōŜǊΩǎ ŀōƛƭƛǘȅ ǘƻ ƭƻƻƪ ŀŦǘŜǊ ŎƘƛƭŘǊŜƴ ǇǊƻǇŜǊƭȅΦ 

All medication on the premises is always securely stored and out of reach of children. 

¶ Have induction training to include help in understanding roles and responsibilities; 

information about emergency evacuation procedures; safeguarding and child protection; 

health and safety issues. 

¶ Undertake appropriate training (including safeguarding training) and professional 

development to ensure they can continually improve the quality learning and development 

experiences they offer for children and effectively safeguard the children in their care. 



 

 

¶ Do not smoke in or on the premises when children are present or about to be present. Staff 

should not vape or use e-cigarettes when children are present. 

¶ Participate in supervision meetings to enable staff to discuss issues (including safeguarding 

concerns) and identify solutions , as well as receive coaching to improve their personal 

effectiveness. 

¶ Know how to raise a whistleblowing claim.  

¶ Hold relevant qualifications. 

 

10.3 Ratios and qualifications  

The School must ensure that it has the following staff:child ratios: 

 

Children aged 3, 4 and 5 

For children aged three and over in independent schools where a person with Qualified Teacher 

Status, Early Years Professional Status, Early Years Teacher Status or another approved level 6 

qualification, an instructor, or another suitably qualified overse as trained teacher, is working 

directly with the children:  

¶ for classes where the majority of children will reach the age of five or older within the school 

year, there must be at least one member of staff for every 30 children 1:30; 

¶ for all other classes there must be at least one member of staff for every 13 children 1:13; 

¶ at least one other member of staff must hold an approved level 3 qualification. 

 

For children aged three and over in independent schools, where there is no person with 

Qualified Teacher Status, Early Years Professional Status, Early Years Teacher Status or another 

approved level 6 qualification, no instructor, and no suitably qualified overseas trained teacher, 

working directly with the children:  

¶ there must be at least one member of staff for every eight children 1:8; 

¶ at least one member of staff must hold an approved level 3 qualification; and 

¶ at least half of all other staff must hold an approved level 2 qualification.  

 

Break and lunchtime  

The EYFS Statutory Framework does not specify different ratios for these times but allows a 

reduction of direct staffing when the children are at rest or sleeping. This is with the proviso 

that all the relevant staff are in the vicinity and readily available.  

¶ In the Hive: rest or sleeping is staffed by level 3 and level 2 qualified staff. 

¶ Hive dining room and lunchtime play ratio is 1:8 

¶ Lƴ wŜŎŜǇǘƛƻƴΥ ōǊŜŀƪ ǘƛƳŜǎ ŀǊŜ ǎǳǇŜǊǾƛǎŜŘ ōȅ ŀ ǘŜŀŎƘŜǊ ŀƴŘ ǘŜŀŎƘƛƴƎ ŀǎǎƛǎǘŀƴǘǎΩ ƭŜǾŜƭ о 

qualified and at lunchtimes by teachers, level 3 qualified teaching assistants  alongside 

unqualified midday supervisor  

¶ Teaching staff are usually always available in the departmental buildings throughout all 

breaks and lunchtimes, ensuring safety comes first and pupils are safely supervised. 



 

 

 

After School Care 

The Hub is staffed by members of the school community. They look after children from 

Reception to Year 6. Staff are on duty each day on a rota system. In relation to Reception pupils 

attending the Hub: 

¶ there is always a member of staff present with advanced paediatric first aid ; 

¶ children are required to sit at snack time and are supervised while eating; 

¶ children wear high viz jackets so that they can be easily identified by staff.   

 

Children in the Hive attend school for longer than the school day and in the school holidays.  

During these times the children continue to have their class teacher and teaching assistants 

with them until  approximately  17.00.  Between 17.00 and 18.00 when the teacher is not present, 

the ratio of adults to children is 1:8. At least one member of staff holds a full and relevant level 3 

qualification or above and half of all other staff hold a full and relevant level 2 qualification or 

above. 

 

10.4 Health  

!ǘ /ƭƛŦǘƻƴ IƛƎƘ {ŎƘƻƻƭ ǿŜ ǇǊƻƳƻǘŜ ƎƻƻŘ ƘŜŀƭǘƘΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜ ƻǊŀƭ ƘŜŀƭǘƘΦ CƻǊ ŜȄŀƳǇƭŜΣ Ψ.ŜǊǘƛŜ 

.ŜŀǊΩ ό¢ƘŜ IƛǾŜ ƘƻƳŜκǎŎƘƻƻƭ ōŜŀǊύ ŀƭǿŀȅǎ Ƙŀǎ ŀ ǘƻƻǘƘōǊǳǎƘ ǇŀŎƪŜŘ ƛƴ Ƙƛǎ ƻǾŜǊƴƛƎƘǘ ōŀƎ ŀƴŘ 

children are encouraged to brush his teeth each day when they have him in their home.  

 

The school nurses care for children who are ill or infectious and take necessary steps to prevent 

the spread of infection, and take appropriate action if children are ill.  The school nurses and all 

staff  in the EYFS follow the First Aid and Medical Treatment Policy, including in relation to the 

administration of medication . A copy of the policy is on the School website and in the Staff 

policies area in SharePoint,   

 

10.5 Food and drink  

At Clifton High School, we follow the 5Ŧ9Ωǎ Early Years Foundation Stage Nutrition Guidance. 

Food and drink served to the Hive and Reception is healthy, balanced, and nutritious and meet 

ŀƭƭ ŎƘƛƭŘǊŜƴΩǎ ǎǇŜŎƛŀƭ ŘƛŜǘŀǊȅ ǊŜǉǳƛǊŜƳŜƴǘǎΣ ǇǊŜŦŜǊŜƴŎŜǎΣ ŀƴŘ ŦƻƻŘ ŀƭƭŜǊƎƛŜǎΦ Dietary needs are 

recorded on SIMS and acted upon.  

 

Fresh drinking water  and milk  is always available with each child having their own water 

bottle.  

 

Children in Reception bring their own healthy snack and eat school lunch in the School dining 

room. A selection of salad items is always available to supplement their main meal. The Hive 

have a varied breakfast menu each day and children choose and often serve their own food. 

Lunches are eaten in the School dining room and their tea is served in the Hive dining room.  

https://assets.publishing.service.gov.uk/media/6839b752210698b3364e86fc/Early_years_foundation_stage_nutrition_guidance.pdf


 

 

 

Menus can be found on the school website and are included in the weekly School Bulletin.  

 

All staff involved in preparing and handling food have received training in food hygiene  and 

hold a Level 2 qualification in Food Hygiene.   

 

10.6 Safer eating 

10.6.1 Paediatric first aid  

There is always a member of staff with a valid PFA certificate for a full course present when 

children are eating. 

 

10.6.2 Allergies and intolerances  

The School obtains information from parents prior to their child starting about any special 

dietary requirements, preferences, food allergies and intolerances and any other special health 

requirements that their child has. This information is shared with all staff involved in preparing 

and handling of food, and members of staff follow a rota allocating responsibility for checking 

that the food being provided meets all the requirements for each child.  

 

The School follows its Allergy Policy for children with allergies, including those with 

anaphylactic allergies.  

 

10.6.3 Choking  

In order to reduce the risk of children choking, the School: 

¶ follow s the guidance on food safety for young children: Food safety - Help for early years 

providers - GOV.UK (education.gov.uk) 

¶ ensures that children are always sitting down in a designated eating space when they 

are eating, and that distractions are kept to a minimum;  

¶ ensures that a member of staff sits with children in the Hive when they are eating, and 

that Reception children are always within sight and hearing of a member of staff whilst 

eating; and  

¶ has carried out and follows a risk assessment for the seating used by the children  in the 

dining room .  

 

Ratios  

The School maintains the following  supervision ratios during snack and mealtimes: 

 

Hive 

¶ Snack: 3 staff on duty,with all children seated inside or outside on floor/benches/chairs. 1 

persondirectly supervising a group of children with another adult in room/location  (ratio 

1:8). 



 

 

¶ Lunch: 4 staff on duty, with 2 staff sitting on the tables with the children actively checking 

for choking or silent choking. (ratio 1:6).   

 

Reception:  

¶ Snack: children are all seated on the floor in the classroom with at least 1 member of 

staff seated/standing watching the children. (ratio 1:16)  

¶ Lunch: 1teacher on duty with 3 further staff rotating around tables actively checking 

for choking or silent choking (ratio 1:8).  

 

Parents will be notified if there is a choking incident at School and the School will follow  the 

policy in the First Aid and Medical Treatment Policy for recording choking incidents.  

 

10.7 Rest 

After lunch, many of the Hive children settle down for a sleep in our cosy sleep room, having 

sleep mats and blankets, during which time they are constantly supervised and encouraged to 

sleep. Quiet classical music is played, and quiet stories are read to aid this. 

 

10.8 Management of behaviou r 

²Ŝ ƳŀƴŀƎŜ ŎƘƛƭŘǊŜƴΩǎ ōŜƘŀǾƛƻǳǊ ƛƴ ŀ ǿŜƭƭ ƻǊƎŀƴƛǎŜŘΣ ǎǘǊǳŎǘǳǊŜŘΣ ŀƴŘ ŀǇǇǊƻǇǊƛŀǘŜ ǿŀȅΦ  

The School does not use or threaten corporal punishment or any punishment which could 

adversely affect a child's well -being, and takes all reasonable steps to ensure that corporal 

punishment does not occur, A person will not be deemed to have used corporal  punishment 

(and therefore will not have committed an offence), where physical intervention/positive 

handling was required to avert immediate danger of personal injury to any person (including 

ǘƘŜ ŎƘƛƭŘύ ƻǊ ǘƻ ƳŀƴŀƎŜ ŀ ŎƘƛƭŘΩǎ ōŜƘŀǾƛƻǳǊ ƛŦ ŀōǎƻƭǳǘŜƭȅ ƴŜŎŜǎsary. At Clifton High physical 

intervention may be used to avert immediate danger of personal injury. 

 

Any occasion on which physical intervention is required will be recorded and parents will be 

informed on the same day or as soon as reasonably practicable. See Positive Handling policy.  

 

Children must usually be within sight and hearing of staff and always within sight or hearing. 

 

10.9 Risk assessments  

At Clifton High School there are clear procedures for assessing risk which includes procedures 

for keeping children safe during educational visits and for any aspects of the environment or 

provision that may require a further risk assessment.  Risk assessments are written for example 

for classrooms, outdoor areas, and cloakrooms. 

 

10.10 Space and toilet facilities  



 

 

We ensure our premises, including overall floor space and outdoor spaces, are fit for purpose 

and suitable for the age of children. Regular checks are made by staff daily, and our health and 

safety policy and arrangements include suitable provision for the EYFS, which comply with the 

requirements of health and safety legislation (including fire safety and hygiene requirements). 

We take reasonable steps to ensure the safety of children, staff and others on the premises in 

the case of fire or any other emergency and have an emergency evacuation procedure. We have 

appropriate fire detection and control equipment (for example, fire alarms, smoke detectors, 

fire blankets and/or fire extinguishers) which are in working order. Fire exits are clearly 

identifiable, and fire doors are free of obstruction and easily opened from the inside.  

 

We meet the indoor space requirements for children aged three to five years: 2.3 square metres 

per child.   

 

Clifton High ensures that there are adequate toilets and hand basins available for the children 

in EYFS.   

 

Staff have their breaks in a spacious staff room away from areas being used by children.   

 

10.11 Child absences 

The School will follow the procedure set out in the Attendance Policy if a child is absent. A copy 

of the policy is provided to parents on admission, is available on the School website and can be 

found in the Staff Policies area in SharePoint.  

 

10.12 Meeting parents and the end of the school day  

We meet parents at the beginning and end of the day at pick up or drop off and we can invite 

them into an empty classroom, mainly through prior appointment, where staff may talk to 

parents confidentially.  

 

When saying goodbye to the children, Hive children are handed over directly to their parents or 

specified person who will pick them up, with time for some teacher feedback.  Reception 

children are dismissed from the playground at 15 .ол ŀƴŘ ǘƘŜ ǘŜŀŎƘŜǊ ǎƘŀƪŜǎ ǘƘŜ ŎƘƛƭŘΩǎ ƘŀƴŘ 

whist giving eye contact to the parent or collector to ensure the child is handed over to the 

correct adult.   

 

10.13 Educational visits  



 

 

Children are kept safe while on outings. For each trip we assess the risks or hazards which may 

arise for the children, and identify the steps to be taken to remove, minimise and manage those 

risks and hazards. The assessment includes consideration of adult to child ratios. We generally 

use the ratio of 1 adult to every 2 children 1:2 in the Hive and in Reception the ratio is 1:3. This 

may differ depending on the visit . Risk assessments are written for off site visits.  Vehicles in 

which children are being transported, and the driver of those vehicles, are adequately insured. 

 

10.14 Devices with imaging and sharing capabilities  

A Staff Taking, Storing and Using Images policy is in place , setting out  how mobile phones , 

cameras and other electronic devices with imaging and sharing ŎŀǇŀōƛƭƛǘƛŜǎ όάImaging and 

Sharing Devicesέύ are to be used at the School, including in the EYFS.  

 

In addition, in the EYFS, the following rules apply: 

¶ Children in  the EYFS are not permitted to bring any Imaging and Sharing Devices into 

the School. Other pupils  at the School may not bring personal Imaging and Sharing 

Devices into the EYFS setting. 

¶ All EYFS staff  must keep any personal Imaging and Sharing Devices which they bring 

to the School in a designated secure cupboard/ staff locker.  

¶ All PE staff, tennis, dance and swimming coaches and visitors must ensure that any 

personal Imaging and Sharing Devices are kept away from the children in a 

zipped/closed bag or pocket. Personal devices may only be used in an emergency.  

¶ Personal Imaging and Sharing Devices may only be used during staff breaks or in a staff 

members own time in a designated staff area of the EYFS e.g. a staff room or offices but 

not within the teaching areas if children are present.  

¶ It is the responsibility of all members of staff to be vigilant as regards appropriate use 

of Imaging and Sharing Devices and report any concerns to the Head of EYFS. 

¶ During educational visits , staff may carry their personal phones in their bags, but they 

should only be used in emergencies and they must be kept in their bags at all other 

times.  

11. Whistleblowing  

Any member of staff or volunteer working in the EYFS who has a genuine concern related to 

suspected malpractice (including but  not limited to  poor or unsafe safeguarding practices) 

should r aise the concern in accordance with the procedure set out in t ƘŜ {ŎƘƻƻƭΩǎ 

Whistleblowing Policy, which can be found in the Staff Policies area in SharePoint. The Senior 

Leadership Team will take any such genuine concerns seriously.  

 

12. Quality Assurance  


